Paperwork Burden Statement According to the Paperwork Reduction Act of 1995, no persons are required to
respond to a collection of information unless such collection displays a valid OMB control number. The valid OMB
control number for this information collection is 1810-0576. The time required to complete this information
collection is estimated to average 249 hours per response, including the time to review instructions, search existing
data resources, gather the data needed, and complete and review the information collection. If you have any
comments concerning the accuracy of the time estimate(s) or suggestions for improving this collection, please write
to: U.S. Department of Education, Washington, DC 20202






Individual Program State Plan

An SEA may submit an individual program State plan that meets all applicable statutory and
regulatory requirements for any program that it chooses not to include in a consolidated State
plan. If an SEA intends to submit an individual program plan for any program, the SEA must
submit the individual program plan by one of the dates above, in concert with its consolidated
State plan, if applicable.

Consultation
Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the
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‘ Contact Information and Signatures

SEA Contact (Name and Position): Theresa
Billington, Assistant Commissioner, Office of
Accountability
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Programs Included in the Consolidated State Plan

Instructions Indicate below by checking the appropriate box(es) which programs the SEA
included in its consolidated State plan. If an SEA elected not to include one orfrti@e o
programs below in its consolidated State plan, but is eligible and wishes to receive funds under
the program(s), it must submit individual program plans for those programs that meet all
statutory and regulatory requirememsth its consolidated Statplan in a single submission

Check this box if the SEA has included all of the following programs in its
consolidated State plan.

or

If all programs are not included, check each program listed below that the SEA includes in its
consolidated State plan:

Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
Title I, Part C: Education of Migratory Children

Title I, Part D: Prevention and Intervention Programs for Children and Youth Who
Are Neglected, Delinquent, or At-Risk

Title 1, Part A: Supporting Effective Instruction

Title 111, Part A: English Language Acquisition, Language Enhancement, and
Academic Achievement

Title IV, Part A: Student Support and Academic Enrichment Grants

Title IV, Part B: 21st Century Community Learning Centers

Title V, Part B, Subpart 2: Rural and Low-Income School Program

Title VII, Subpart B of the McKinney-Vento Homeless Assistance Act: Education
for Homeless Children and Youth Program (McKinney-Vento Act)

Revised State Template for the Consolidated State Plan 5



Instructions

Each SEA must provide descriptions and other information that address each requirement listed
below for the programs included in its consolidated State plan. Consistent with ESEA section
8302, the Secretary has determined that the following requirementgoaplutely necessary for
consideration of a consolidated State plan. An SEA may add descriptions or other information,
but may not omit any of the required descriptions or information for each included program.

In March 2017, the Chancellor of the Board of Regents, Dr. Betty A. Rosa, presented the
%RDUGYYV PLVVLRQ

To that end, the Regents and Department of Education seek to address the following goals in this
ESSA plan:

x  Provide all students comparable access to a world-class curriculum aligned to Next Generation State standards.

x  Focus on reducing persistent achievement gaps by promoting the equitable allocation of resources in all public schools
and the provision of supports for all students.

X Support educator excellence and equity through the entire continuum of recruitment, preparation, induction,
professional learning, evaluation, and career development of teachers and school leaders.

x  Build an accountability and support system that is based upon multiple measures of college, career, and civic readiness.

x  Use performance measures that incentivize all public schools to move all students to higher levels of achievement and
attainment and measure student growth from year to year.

x  Identify low-performing schools by using multiple measures, assist in identifying the root causes of low performance,
support school improvement by using a differentiated and flexible support system that is based upon the individual
needs of each school, and provide supports to districts and schools to implement high-quality improvement plans and
improve student outcomes.

X Recognize the effect of school environment on student academic performance and support efforts to improve the
climate of all schools.

x  Ensure that all students have access to support for their social-emotional well-being.

x  Provide all students access to extra-curricular opportunities so that students can serve their schools and their
communities, participate in community-based internships, and engage in sports and arts.

X  Promote a relationship of trust, cultural responsiveness, and respect between schools and families, recognizing that
student achievement and school improvement are shared responsibilities.

Revised State Template for the Consolidated State Plan 6
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To these ends, the plan develops a set of indicators that will: a) reveal how New York State
schools provide students with opportunities to learn and support many dimensions of learning, b)
provide a set of expectations for progress for the State, districts, and schools, and ¢) measure the
effectiveness of supports provided to schools to meet these expectations. The plan also describes
strategies by which New York State can create a learning system so that schools and districts can
collaborate in developing strategies to align practice to research, and the Department can support
a knowledge development and dissemination agenda on behalf of continual improvement.

The above goals are aligned with those recently articulated by the Board of Regents as part of the
0\ URWKHUTV .H a8 iHdllude @kuvihg Danall Students:

7KH %RDUG RI 5HIJHQWYV LV FRPPLWWHG WR XVLQJ LWV (66% S
initiative to mutually support the development and adoption of policies and programs that
promote the values of socioeconomic, racial, cultural, and other kinds of diversity.

The Board of Regents also is committed to using its ESSA plan to increase equity of outcomes in
1HZ <RUN 6WDWHIV VFKRROV $PRQJ D Zo Staty ddvisiors W\ RI1 ZD\V
that its ESSA plan will promote educational equity, we highlight the following 3 E D N t#bkef§ V

1. Publish, annually, the per-
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8. Require that districts include in any future collective bargaining agreements a provision
that any teacher transferring from another school in the district to a Comprehensive Support
and Improvement school must have been rated as Effective or Highly Effective in the most
recent evaluation year.

9. Use Title I School Improvement Funds to support the efforts of districts to increase
diversity and reduce socio-economic and racial/ethnic isolation and bias in schools.

10. Develop State and local policies and procedures to ensure that homeless youth are
provided the same access to appropriate educational supports, services, and opportunities
as their peers.

11. Create uniform transition plans for students exiting neglected or delinquent facilities and
require school districts to appoint a transition liaison to ensure equal supports for the
VWXGHQWVY VXBEHhebtVVIXO UHWXUQ WR

12. Explicitly design the State accountability and support system to require schools and
districts to a) reduce gaps in performance between all subgroups, b) incentivize districts
to provide opportunities for advanced coursework to all high school students, ¢) continue
to support all students who need more than four years to meet graduation requirements,
and d) work with all students who have left school so that they can earn a high school
equivalency diploma.

13. Ensure that cultural responsiveness informs all school policies and practices and guides
interactions among all members of the school community.

Together, these goals reflect the 6 W Dadhthitient to improving student learning results for all

students by creating well-developed, culturally responsive, and equitable systems of support for
achieving dramatic gains in student outcomes.

New York State posits that these goals can be achieved

)«

« 7T+(1 «

New York State will eliminate gaps in achievement.eW* nBT/F2 12 Tf1 0 0 1 108.02 Tf1/
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STAKEHOLDER ENGAGEMENT

7KH 1HZ <RUN 6WDWH (GXFDWLRQ '"HSDUWPHQW 1<6(' RU 3WK
York State Board of Regents began the process of soliciting public input and feedback
UHJDUGLQJ WKH GHYHORSPHQW RI WKH VWDWHTV UHTXLUHG
process, the New York State Board of Regents has remained committed to ensuring that all

stakeholder voices are heard and discussions between groups with diverse viewpoints are

encouraged. New York State is very diverse: culturally, linguistically, racially,

economically, and geographically. The Department and Board of Regents created a

strategic framework for engaging stakeholders to develop a plan that meets the unique

needs of the state and its students. This framework included the following activities that

are described in more detail in the sections that follow:

x Creation of the ESSA Think Tank

X Regular consultation with the Title | Committee of Practitioners
x Fall and Winter Regional Stakeholder Meetings on ESSA

X Public On-line Surveys

x Spring Public Hearings on the ESSA Draft Plan and Public Comment Period on the
ESSA Draft Plan

X Educator Conference on ESSA
x Consultation with National Educational Experts

x Updates to the Board of Regents on ESSA, with items, presentations, and webcasts
also available to the public on the Board of Regents webpage.

ESSA Think Tank

At the May 2016 meeting of the Board of Regents, Department staff requested approval of
D SODQ WR HQJDJH VWDNHKROGHUV WKURXJK HVWDEOLVKPH(
7TDQN’ 7KH '"HS BDdudses3flly Mgedkiiids strategy in the past to consult with
stakeholders on the ESEA Flexibility Waiver applications. To be well-prepared to take
advantage of potential new flexibility and ensure stakeholder input in the creation of a new
state plan, the Department invited representatives of key stakeholder organizations, as well
as experts in accountability systems, to participate in an ESSA Think Tank. Members of
the Think Tank were asked to help NYSED staff review the new requirements and
opportunities presented within ESSA and provide recommendations for a set of guiding
principles to be used in developing the plan. Members of the Think Tank were also asked
to provide recommendations and feedback on specific components of the plan as it was
developed. As New York StatefV GUDIW SODQ HYROYHG PHPEHUV ZHUH C
information from the Think Tank with their organizations and, in turn, to solicit feedback
to share with the Think Tank. A complete list of organizations that participated in the
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http://www.p12.nysed.gov/accountability/essa.html.

The Think Tank convened at least once a month, beginning in June 2016, in Albany, New
York and/or via Webinar, for a total of 15 meetings to date. Pr
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including English Language Learners who are migratory, English Language Learners who
were not born in the United States, and English Language Learners who are Native
Americans, languages other than English that are spoken by a significant portion of the
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ESSA requires each state that receives Title | funds convene a Committee of Practitioners
(COP) to advise the state in carrying out its responsibilities under Title I. The duties of the
COP include a review, before publication, of any proposed or final state rule or regulation
related to Title I. In New York State, the COP committee is presently comprised of
organizations including, but not limited to, Local Education Agencies (LEAS); Boards of
Cooperative Educational Services (BOCES); Institutions of Higher Education (IHE); and
organizations that represent school boards, superintendents, school administrators,
teachers, paraprofessionals, parents, nonpublic schools, and community partners.

Beginning in May 2016, the COP has been provided with regular updates regarding ESSA
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for each school; and increased parental involvement in all steps of the
improvement plan process.
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To align stakeholder input with ESSA state plan requirements, the Department and Board
of Regents also worked closely with national education experts. Early in the plan
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Policy Institute), Gene Wilhoit (National Center for Innovation in Education), and
Susie Saavedra (National Urban League)
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mathematics course associated with the end-of-course assessment
from the mathematics assessment typically administered in eighth
grade under section 1111(b)(2)(B)(v)(1)(aa) of the ESEA and ensure
that:

a. The student instead takes the end-of-course mathematics
assessment the State administers to high school students under
section 1111(b)(2)(B)(v)(1)(bb) of the ESEA;

b.
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are attributed, for accountability purposes, to the school in which the student is enrolled (e.g.,

$OJHEUD H[DP WDNHQ LQ HLJKWK JUDGH LV FUHGLWHG LQ W
Performance Index), even if the student attended a high school course to prepare for this

assessment. Thisexammay QRW EH FUHGLWHG WR Witatdomtabikite HQW TV KLJIK
purposes, once theexam KDV EHHQ FUHGLWHG WR WKH VWXGHQWY{V PLG
completes an advanced mathematics exam in middle school must take a further advanced

mathematicsexamiQ KLJK VFKRRO IRU WKDW VWXGHQWYV DVVHVVPHC
Math Performance Index IRU WKDW VWXGHQW 1 Vth&Kstudidat Wil beRssigped RWKHU Z L
WKH ORZHVW SHUIRUP D Q F He@diméant@indeQas\&/ nOttestdd JtkdetF KRR O TV

7TKURXJK WKH 6WDWHYV SUHYLRXVO\ DSSURYHG (OHPHQWDU\

Flexibility Waiver, New York State also has provided this opportunity to seventh-grade students.
Seventh-grade students undergo the same local evaluation as their eighth-
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students with disabilities are provided in six major categories: Flexibility in Scheduling/Timing,
Flexibility in Setting, Method of Presentation, Method of Response, Other Accommodations, and
Accommodations for Physical Education Assessments. Individualized Educational Program
(IEP) team members and school administrators are provided extensive guidance on the proper
selection of specific accommodations within these categories and the application of
accommodations in test administration. Specific testing accommodations are made available for
all ELLs/MLLs and applied as determined by school administrators, in accordance with guidance
provided by the NYSED.

NYSED sought, but did not receive, a waiver under Section 8401 of the ESEA to allow schools
to administer below-grade level assessments to a small, select group of students with disabilities.
NYSED will continue to move towards computer adaptive assessments in its effort to comply
with New York State Education Law § 305(48),
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WKUHVKROG LGHQWLILHG DERYH )RU H[DPSOH Rl %XIIDC
RI SRFKHVWHUTTV (//V 0Tb\¥énsursdddasblibilitid & Exl@ational materials

for parents and guardians of ELLs/MLLs whose native/home language groups constitute less

WKDQ RI WKH VWDWHY{V W R WH @nétheldd have Rigea@DWLRQ EXW

concentrated presences in particular LEAS, New York State seeks to make culturally responsive

materials for parents and guardians of ELLs/MLLs accessible in each of the 10 languages spoken

most prevalently by the 6 WDWHTV (//V 0//\17 37 tép [L0 languages spoken by

New York State ELLs/MLLs are Spanish, Chinese, Arabic, Bengali, Russian, Urdu, Haitian-

Creole, French, Karen, and Nepali.

New York State has reviewed its ELL/MLL native/home language data disaggregated by

ELL/MLL subpopulations such as migratory students, foreign born students, Native American

students, and by grade band clusters (kindergarten through 5th, 6th through 8™, and 9th through

12th grades, respectively), and determined that, while the rank order of New York State fV WR S
languagesis VOLJKWO\ GLIITHUHQW IRU HDFK FDWHJRU\ WKHUH DUF
(QJOLVK WKDW DUH SUHVHQW WR D VLJQLILFDQW H[WHQW" ™ Zl1
67.9% of foreign born ELLs/MLLs are Spanish speakers, followed by Arabic (4.7%), Chinese

(3.9%), and Karen (2.6%). Also, Spanish, Chinese, and Arabic are consistently the top three

most frequently spoken native/home languages by ELLs/MLLs across all grade bands. For

example, 63.8% of ELLs/MLLs in kindergarten through 5th grades are Spanish speakers, 67.0%

of ELLs/MLLs in 6th through 8th grades are Spanish speakers, and 66.3% of ELLS/MLLS in 9th

through 12th grade are Spanish speakers.

ii. Identify any existing assessments in languages other than English, and specify for which
grades and content areas those assessments are available.

New York State currently translates Grades 3-8 Math assessments and Regents Examinations
into five languages (Chinese [Traditional], Haitian-Creole, Korean, Russian, and Spanish), and
Elementary- and Intermediate-level Science assessments into three languages (Chinese
[Traditional], Haitian-Creole, and Spanish). These languages were chosen based on an earlier
report commissioned by the New York State Board of Regents that found that, after English,
Chinese, Haitian-Creole, Korean, Russian, and Spanish were the most commonly reported
native/home languages of New York State students, and which, collectively, were the
native/home languages of 85% of ELLs/MLLSs at that time.

For a number of years, the Department has sought funding from the New York State legislature

to expand translations of content-area assessments into additional languages, based on
GHPRJUDSKLF FKDQJHV ZLWKLQ WKH 6WDWHfV SRSXODWLRQ
funding from the State legislature to translate all of these exams into eight languages: Chinese

(Traditional), Chinese (Simplified), Haitian-Creole, Korean, Russian, Spanish, Arabic, and

Bengali. To date the Department has not yet secured this funding. Currently, 4.9% of New York
6WDWHTV (//V 0//V VSHDN $UDELF DV D QUMW LYRHU K RPMDOVHY VX D
ELLs/MLLs speak Bengali as a native/home language. While content assessments are already

translated into Chinese (Traditional), the Department has proposed to add Chinese (Simplified)

to expand access for Chinese speakers more familiar with Simplified Chinese characters. The

Department offers for the tests to be translated orally into other languages, as an accommodation
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Once funding is secured to translate the content assessments identified above, translations occur
through translation subcontractors who are familiar with this process:

X For the 3-8 State assessments, a back-translation is performed by a separate vendor for
validation purposes.

X For Regents exams, an exam editor who is familiar with the test reviews the translated
versions of the test for completeness.

For the development of the NLA/HLA and LOTE/World Languages assessments, the
Department will:

x ldentify and contract with a test development vendor for each assessment via a Request
for Proposal (RFP).

X The vendor will work with the Department to develop test specifications by grade level
(3, 4,5, 6,7, 8 and one at the High School level), as well as computer-based testing and
scoring platforms.

x The vendor will develop the tests (passages, graphics, items, rubrics, scoring, etc.) based
on specifications from, and in close coordination with, the Department.

X The Department will coordinate with the vendor to hire New York State educators to
review content and test items, as well as to conduct field testing (including printing,
shipping, and scoring).

X The vendor, incorporating the results of the above, will develop online sample tests, and
finally conduct operational testing (including printing, shipping, and scoring).

New York State gathers input regularly regarding native/home language assessment needs from
key stakeholders regarding educational policies affecting ELLs/MLLSs. Some of these
stakeholders include two ELL/MLL Leadership Councils (consisting respectively of senior
leaders and ELL/MLL directors from Local Educational Agencies (LEAs) with high
concentrations of ELLs/MLLs and those with lower concentrations of ELLS/MLLS), eight
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the Free or Reduced-
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housing, bus, train stations, or similar setting. Homeless students do not include children
in foster care placements or who are receiving educational services pursuant to
subdivision four, five, six, six-a, or seven of Education Law section 3202 or pursuant to
article 81, 85, 87, or 88 of Education Law.

0 Armed Forces Child: A child with one or more parent or guardian who is a member of
the Armed Forces and on Active Duty. The Armed Forces are the Army, Navy, Air
Force, Marine Corps, the Coast Guard, or full-time National Guard. Active duty means
full-time duty in the active military service of the United States. Such term includes full-
time training duty, annual training duty, and attendance, while in the active military
service, at a school designated as a service school by law or by the Secretary of the
military department concerned.
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NYSESLAT is designed to assess, annually, the English language proficiency of ELLs enrolled
in Grades K-12.
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2024 school year based on 2022 2023 school year results and the 2024 2025 school year based
on 2023 2024 school year results. New York State will continue to use an n-size of 30 for
measuring performance on these indices. At the elementary/middle level, New York State will
compute a Weighted Average Achievement and Core Subject Performance Index for each
subgroup or school when the count of students in grades 3-8 combined in ELA plus math in the
current reporting year is equal to or greater than 30. At the high school level, New York State
will compute a Weighted Average Achievement and Core Subject Performance Index for each
subgroup or school when the count of students in ELA plus math plus science in the current year
four-year cohort is equal to or greater than 30. New York will also use a minimum n-size of 30 to
generate calculations for the Graduation Rate, English Language Proficiency, and Chronic
Absenteeism indicators.

In two cases, New York will use an n-size of 15. A Core Subject Performance Index will be
computed at the elementary/middle school and high school levels if an accountability group has
for the current year a minimum of 15 results for continuously enrolled students and these results
equal at least 50% of the results for the subgroup on the Weighted Average Achievement Index.
In an instance where the Weighted Average Achievement Index results for a high school
accountability group is equal to or greater than 30 but the 4-, 5-, and 6- year graduation rate
cohort has fewer than 30 students, a graduation rate level shall be computed for that
accountability group. so long as there is a minimum of 15 students in the 4-, or 5-, or 6-year
graduation cohorts.

b. Describe how the minimum number of students is statistically sound.

New York State plans to use an n-size of 30 for measuring performance to ensure maximum
subgroup visibility without compromising data reliability. A report from The Institute of
Educational Sciences (Best Practices for Determining Subgroup Size in AccouitiaBiystemys
indicates that from a population perspective, an n-size in the 30 range is acceptable.

c. Describe how the minimum number of students was determined by the State, including
how the State collaborated with teachers, principals, other school leaders, parents, and
other stakeholders when determining such minimum number.

7KH JROORZLOJ 7TH[W 6 XSSRUWHG 2ULJLODO $SSURYDO Rl 1HZ
Plan

New York State collaborated with stakeholders representing parents, teachers, principals, other
school leaders, librarians, students with special need 1 40W*m0.184 0.32[( )] entsnw..TJE30300467 T83fups

Stakeholders considered a numb184 0.of approaches, includirging a set perceE3oge of the
population, rather than a set number; lowering the n-size to as low as 10 to allow fT83fr greater
subgroup accountability; developing an n-size bassnw. TJmn population size, margin of error,
confidence interval, and standard deviation; and maintaining the current use of 30. It was
determinTJmthat using a ssnw. TJt perceE3oge of the population
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Percentage of Schools Accountable for Student Subgroups by N-Size

American

Asian or Native Black or English

All Indian or i . Hispanic L . Economicall Students with
Students Alaska Havya_nan/Other Afrlgan or Lpatino Multiracial White Language Disadvantageyd Disabilities
Native Pacific Islander American Learner
10 95.29 6.40 49.14 63.18 77.91 30.75 77.96 49.88 93.60 92.23
15 95.06 3.86 41.14 55.98 72.62 19.31 74.90 42.68 92.62 89.66
20 95.04 2.75 35.79 51.81 67.27 12.60 72.90 37.10 91.62 86.35
25 94.96 2.03 30.88 48.70 62.92 8.59 70.79 32.50 90.77 82.64
30 94.78 1.59 27.54 46.13 59.78 6.48 69.43 29.52 89.48 78.37
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If a subgroup has fewer than five tested students, performance results for both that subgroup and
the subgroup with the next smallest number tested in the same category will not be reported. (See
Asian/Pacific Islander and American Indian/Alaska Native in the example below.) If the sum of
the number of tested students in both subgroups is still fewer than five, the performance results
for the subgroup with the nextsmallest number tested within that category will also not be
reported. (See White in the example below.) This process continues until the sum of the number
tested for the subgroups within a category whose performance results are not being reported is
equal to or greater than five. This process is used so that the use of simple mathematical
computations cannot result in the release of performance results associated with any student,
thereby protecting student confidentiality.

For full disclosure purposes, the combined performance results for all of the small subgroups in

the cases indicated above are reported under the new category, 36 PDOO *URXS 7RWDO ~ 7KL
GRQH IRU WKH UDFLDO HWKQLF JURXSV FDWHJRU\ RQO\ DV W
categories would be the same as that for the All Students group, as all other categories contain

only two subgroups. Note that if the number tested for a subgroup in a category with only two

subgroups is fewer than five, performance results for both subgroups in that category will not be

reported. See the Homeless Status category in the example below. If the identity of the one

homeless student was to be known, and results for the not homeless students were reported,

using simple subtraction, the results for the homeless student could easily be determined. As

such, results for both subgroups are not reported.

Annual Reporting Example:

Number Number scoring at level:

SLbimong Tested

All Students 264 | 13 | 38 [ 150 | 54

Racial/Ethnic Groups Category

American Indian/Alaska Native 3 2 2 2 2
Asian/Pacific Islander 1 2 2 2 2
Black 84 2 12 51 19
Hispanic 74 4 8 37 25
White 50 2 2 2 2
Multiracial 52 6 10 31 5
Small Group Total 54 1 8 40 5
Disability Status Category
General-Education Students 259 2 2 2 2
Students with Disabilities 3 2 2 2 2

English Language Learner Status Category

N
N
N

Non-English Language Learners 260 ‘ 2 ‘
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Performance
Enrollment

Subgroup

Economically Disadvantaged 5

Performance
Index
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| White 93.8

119.4

200

For Grades 3-8 mathematics:

2016
Group Name
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Economically Disadvantaged 124.9 139.9 200
English Language Learners 89.7 111.8 200
Hispanic 117.4 133.9 200
Multiracial 148.4 158.7 200
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subgroup within each school to achieve. The %nd “goal for the 4-year adjusted cohort
graduation rate is 95%.

X Step 2: Set the period for establishing the firstlong- WHUP JRDO WRZDUG DFKLHYI
goal. New York has set the 2021-2022 as the year in which New York State will set its
first long-term goal.

X Step 3: Set a target for the amount by which New York State plans to the close the gap
EHWZHHQ WKH 2HQG  J-Rih@QoaD Re@ V\fKSthtd hak)egtallisheR € J
20% gap closing target. For example, the baseline performance for the All Students group
is a graduation rate of 80%. The %nd “goal is a 4-year adjusted cohort graduation rate of
95%. The gap between the %nd “goal and the baseline performance is 15%. Twenty
percent of 15% is 3% percent.

X Step 4: Add the baseline graduation rate to the Gap Closing amount to establish the 2021-
22 school year long-term goal. In the example above, the 2021-22 school year long-term
goal for the All Students group for 4-year adjusted cohort graduation rate would be 83%
(base year performance of 80 + 3 percent reduction target of 20%).

X Step 5: Repeat this process for other subgroups.
X Step 6: Each year, set a new long-term goal so that the long-term goal is always set five
years in the future. The previously established long-term goal becomes the measure of

interim progress for that year. For example, following the 2017-18 school year, a new
long-term goal for the 2022-
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year results and 2024 2025 school year based on 2023 2024 school year results. However, New
York will provide all local education agencies long-term goals and annual measures of interim
progress for informational and continuous improvement planning purposes to ensure substantial
academic improvement for all students.

Using this methodology, the statewide long-term goals for the 4-year adjusted cohort graduation
rates are:

2025-26
2016-17 Long Term
Group Name Baseline Goal End Goal
All Students 81.8% 85.0% 95%
Asian/Pacific Islander 87.7% 89.5% 95%
Black 71.5% 771.3% 95%
Economically Disadvantaged 75.3% 79.9% 95%
English Language Learners 49.4% 60.4% 95%
Hispanic 71.2% 76.8% 95%
Multiracial 82.7% 85.7% 95%
American Indian/Alaska Native 67.5% 74.1% 95%
Students With Disabilities 56.7% 66.1% 95%
White 89.8% 91.0% 95%

2. If applicable, describe the long-term goals for each extended-year adjusted cohort
graduation rate, including (i) baseline data; (ii) the timeline for meeting the long-term
goals, for which the term must be the same multi-year length of time for all students and
for each subgroup of students in the State; (iii) how the long-term goals are ambitious; and
(iv) how the long-term goals are more rigorous than the long-term goal set for the four-
year adjusted cohort graduation rate.

The long-term goals for the adjusted 5-year cohort graduation rate are as follows:

2025-26
2016-17 Long Term
Group Name Baseline Goal End Goal
All Students 84.0% 86.8% 96%
Asian/Pacific Islander 89.6% 91.0% 96%
Black 75.1% 80.3% 96%
Economically Disadvantaged 79.0% 83.0% 96%
English Language Learners 57.4% 66.8% 96%
Hispanic 73.9% 79.1% 96%
Multiracial 84.0% 86.8% 96%
American Indian/Alaska Native 73.3% 78.7% 96%
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Students With Disabilities

60.2%

69.0%

96%

White

91.1%

92.3%

96%

The long-term goals for the adjusted 6-year extended year graduation rate are as follows:

Group Name

2016-17
Baseline

Revised State Template for the Consolidated State Plan

43






53% (base year performance of 43% + 10% percent reduction target of 20%). The annual
target for each of the five years will be 2%.

x Step 5: Each year, set a new long-term goal so that the long-term goal is always
established five years in the future. The previously established long-term goal becomes
the measure of interim progress for that year. For example, following the 2017-18 school
year, a new long-term goal for the 2022-23 school year will be set and the 2021-22
school year long-term goal will become the measure of interim progress for that year.
This methodology allows the long-term goals to be adjusted to reflect the rapidity with
which the schools and subgroups are making progress toward achieving the end goals
established by the State.

The Department has identified that ELLs/MLLs generally become English proficient in three to

five years on average, based on a longitudinal analysis of all ELLs/MLLSs in a particular cohort,

with factors such as initial English Language Proficiency (ELP) level at entry determining the

specific number of years within which a student is expected to become English proficient. This
WLPHOLQH IRUPV WKH EDYV L MerirRyjbhlsl Hofg4eRrljdalsta®y DrdsUHgfY ORQJ
both this timeline and the model selected to monitor prRJUHVY WKH 37 U DRI€cvilketV LRQ 0DV
below). The Department has developed this theory of action regarding ELL/MLL progress:

X New York State holds that all students who are not proficient in English must be
provided specific opportunities to progress toward and meet English language
proficiency requirements. This is important because students who are not English
proficient will not be able to fully demonstrate what they know and can do in English
language arts and mathematics delivered in English.

x Developing language proficiency is a cumulative process that occurs over ti 0 dish
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WKH LQLWLDO (/3 OHYHO LV WKH PRVW LPSRUWDQW IDFWRU L
proficiency.

Based on the previous actions, the Department selected a Transition Matrix model for

incorporating ELLs0//VY DWWDLQPHQW RI (/3 LQWR 6WDWH DFFRXQW
Transition Matrix model is based on initial English proficiency level and evaluates expected

growth per year against actual growth. Under the Transition Matrix model, growth expectations

mirror the natural language development trajectory. The Transition Matrix links initial English

proficiency level to the time, in years, that a student is an ELL/MLL. Table 1 provides an

example of the growth that could be expected based on a five-year trajectory, which would

inform the values in the Transition Matrix. For example, for a student who initially scores in the

Entering performance level, the target growth for his/her second year would be 1.25 performance

levels. The next two years, the target growth would be 1 level each year, and finally, in the
VWXGHQWYV ILIWK \HDU WKH WDUJHW JURZMtvaRKEOG VORZ V
DZDUGHG EDVHG RQ D VWXGHQWTV JURZWK RYHU DGPLQLVWL
student meets the expectations of growth based on his/her initial level of English proficiency.

New York State further enhances the robustness of the Transition Matrix model by capturing
FXPXODWLYH SURJUHVYVY RI VWXGHQWYV WKUR XJ¥fdhatddrD IH KD U [
LV EDVHG RQ FRPSDULQJ D VWXGHQWTV (Q XpettatiHevelDQJIXDJIH S
based on the table below. For example, a student whose initial English language proficiency

level is Emerging and is in year three would be expected to have made 1 level of growth or have

attained level 4.25 (2 +1.25+1). In this way, schools are not penalized for students who have an

idiosyncratic growth year as long as they still demonstrate having attained the appropriate overall

level and, therefore, are still on track to exiting in the appropriate timeframe.

Students who remain classified as ELLs beyond the expected trajectory as shown in Table 1
below will have a target growth of 0.75 performance levels. This target growth level will
continue to be expected of students each year until they exit ELL status. In this way, schools will
have a continued incentive to make progress and exit Long Term ELLSs and other students who
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Expanding (4) 1

The baseline is 43%, and the gap closing amount is 20%. Consequently, W K H "gdaQis®5% of
students demonstrate progress using the above table, and the long-term goal for 2021-22 is for
53% of students to demonstrate progress.

1HZ <RUN 6WDWH UHVXOWY DIWHU WZR \HDANMid@&&E P QLVWUD)
approximately 43% of students meet their progress expectations.

2. Provide the measurements of interim progress toward the long-term goal for increases in
the percentage of English learners making progress in achieving English language
proficiency in Appendix A.

Currently, 43% of New York State ELLs/MLLs meet their progress expectations. Since the

%nd “goal is to have 95% of students meeting their progress expectations, the gap is 52%. The
long-term goal is to have 20% of that gap closed within 5 years, which is the 2021-22 school
year. Twenty percent of 52% equals 10%, when rounded to the nearest whole percent. The
annual progress for the long-term goal is divided equally by the number of years, and therefore is
2%.

Due to the unavailability of reliable data during the 2019 2020 and 2020 2021 school years,

NYSED received strong support from stakeholders and educational experts to shift forward its

MIPs and long-term goals by three years. For example, the 2019 2020 MIPs were moved to the

2022 2023 school year- and the-2025 2026 MIP targets are the revised long-term goals. NYSED

has updated its ambitious long-term goals and measures of interim progress for ELLS/MLLSs

XQGHU WKH DPHQGPHQWYVY WR 1HZ <RUN 6WDWHIVR2ESURYHG
school year based on 2022 2023 school year results and 2024 2025 school year based on 2023 +

2024 school year results. As approved by USDE, New York State has amended the long-term

goal to 53% for the 2025 2026 school year. The annual progress will remain at 2% for the 2022 +

2023 and 2023 2024 school years results.

iv. Indicators (ESEA section 1111(c)(4)(B))

a. Academic Achievement Indicator. Describe the Academic Achievement indicator,

including a description of how the indicator (i) is based on the long-term goals; (ii) is

measured by proficiency on the annual Statewide reading/language arts and mathematics

assessments; ; 8tor (i) is ba[a)]TIET 370.73 Tm(4.26 Tme)4(77t(g E3A)4(c)4(h)-3(ieve)6]TJab(e)4(n)-3(t ir
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inform this design. In particular, stakeholders have provided detailed feedback on the selection
of indicators that will incentivize all public schools to move all students to higher levels of
achievement. The State also is committed to using valid and reliable indicators and measuring

student growth from year-to-year.

The assessment tools used by New York State support the criteria that are set forth in the

Revised State Template for the Consolidated State Plan

48






Revised State Template for the Consolidated State Plan

50



Due to the unavailability of reliable data during the 2019 2020 and 2020 2021 school years,
NYSED received strong support from stakeholders and educational experts to not calculate a
Progress Measure at the elementary/middle and secondary levels. In response to stakeholder
VXSSRUW 1<6(' UHFHLYHG 86'( DSSURYDO WR DPHQG 1HZ <RU
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b. Indicator for Public Elementary and Secondary Schools that are Not High Schools
(Other Academic Indicator). Describe the Other Academic indicator, including how it
annually measures the performance for all students and separately for each subgroup of
students. If the Other Academic indicator is not a measure of student growth, the
description must include a demonstration that the indicator is a valid and reliable
statewide academic indicator that allows for meaningful differentiation in school
performance.

Paused +The Following Text from the Original Plan will not Apply to the 2022 2023 and
2023 2024 School Year Results

New York State will use a measure of student growth as one indicator for public elementary and
secondary schools that are not high schools.

New York State fV FXUUHQW DFFRXQWD EL O LW exmiNMyweiver, Se X UV XDQW '\
Mean Growth Percentiles (MGP) for ELA and mathematics in Grades 4-8 to measure student

growth in elementary and middle schools. MGPs are computed for students who have a valid test

score in the subject in the current year and a valid test score in that same subject in the prior year

LQ WKH JUDGH LPPHGLDWHO\ EHORZ WKH VW R&RGEIMANY FXUUH
assessment result in 2017 and a Grade 4 assessment result in 2016).

The MGP model is typically referred to as a covariate adjustment model (McCaffrey, Lockwood,
Koretz & Hamilton, 2004), as the current year observed score is conditioned on prior levels of
student achievement (referred to as the unadjusted model in New York State). At the core of the
New York State growth model is the production of a Student Growth Percentile (SGP). This
VWDWLVWLF FKD U Dduiéni-ybar sEbké rébativeito\dtinéeps@dan® With Similar prior
test score histories. For example, an SGP equal to 75 denotes that the stu G H @Wtdhisyear
score is the same as or better than 75 percent of the students in the State with similar prior test
score histories. Once SGPs are estimated for each student, group-level (e.g., subgroups or
school-level) statistics can be formed that ¢
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further increase the stability and reliability of this measure, New York State will, under ESSA,
use a three-year average MGP in ELA and mathematics to create the subgroup for the school
Growth Index. The Commissioner shall calculate a mean growth percentile (MGP) for each
accountability subgroup for each public school, charter school and district by adding the student
growth percentile (SGP) scores for continuously enrolled students in grades 4-8 ELA to those in
grades 4-8 math for the current and the previous two reporting years, and dividing the result by
the total number of SGPs in those grades/subjects and years.

An index will be created for each subgroup for which the combined total of Student Growth
Percentiles (SGPs) is equal to or greater than 30. An example of how the Growth Index is
computed is shown below.

Year Number | Number of | SUM of | Sum of
of ELA Math SGPs | ELA Math
SGPs SGPs MGP

2017-18 30 31 1600 1578

2016-17 29 32 1306 1600
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At both the elementary and middle school level®
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0 A Measure of Interim Progress (MIP) is determined at both the state level and
the school level. The state MIP is calculated by subtracting the state baseline from
200, multiplying the result by 0.20, dividing that result by 5, and then adding that
result to the state baseline. The school MIP is calculated by subtracting the school
baseline from 200, multiplying the result by 0.20, dividing that result by 5, and
WKHQ DGGLQJ WKDW UHVXOW WR WKH EDVHOLQH (DF

SRLQWV" PLQXV EDVH Ol B) kte Wddeétbltife origindb LY LG H G
baseline.

JRU H[DPSOH LI WTKHdseWné&/HD g\ott T V
200-91 =109

109 x 0.20=21.8

21.8+5=436=4.4

91+44=954

6WDWHI8/MIP =954

6 WD W HIVMIP =99.8

6 WDWHIOWMIP =104.2
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any subgroup from the prior year is no more than 7 percentage points for elementary and middle
schools and 9 percentage points for high schools. To accomplish this for each subgroup,

he all students group, the Commissioner will rank order the subgroups initially

hs Level 1 by performance for that indicator, and all subgroups that remain within the
identified above will retain the Level 1 rating, and all subgroups that exceed the
dentified above will be classified as Level 2.

RW OHAMUMR®GRDO  PHDQV WKH RXWFRHPUHPLVROBYV VOWWD Q
GoaO” PHDQV WKH RXWF R P-Herm\Gol BuX IBsXhal tRe dut Iidiht/ R Q J
[FHHGHKMUMRORDO ~ 3 ([FHHERG RPQJ LV GHWHURBBEQHG E\ V
Goal from the End Goal, dividing by 2, and then adding the result to the Long-Term

outcome must be at or above that resulting number. For example, if the End Goal is

e Long-Term Goal is 112.8: 200- : 3'LG
ongstaedpher 20D O~ -YHMP FRED T T XW E 3([FHHGHG
UP *RDO" !

ple above, for 2017-18 the state long-term goal is 112.8, the state MIP is 95.4, and
FKRRO 0,3 LV -, | B KHVV FKRKE TWEBKRRJGRSS 1axel is 2
[ is less than the state long-term goal of 112.8 (Did Not Meet Long-Term Goal), less
ate MIP of 95.4 but greater than the school MIP of 84.8 (Met lower MIP). If the
RO-V3, LV WKH \BRRJReSS 1.&el is 8 because 95 is less than the
term goal of 112.8 (Did Not Meet Long-Term ETQq0.00000t Long

d State Plan



The Science Performance Index is computed using the results for all continuously enrolled
students in the tested elementary and middle level grades. A Pl is computed for each subgroup
of students for which a school or district meets the minimum n-size requirements.

Computation of the Science PI: A Science PI is a value from 0 to 250 that is assigned to an
accountability group, indicating how that group performed on a required State test (or approved
alternative) in science. Student scores on the tests are converted to performance levels as follows.

Level 1 = Basic

Level 2 = Basic Proficient
Level 3 = Proficient

Level 4 = Advanced

The Performance Index is computed as follows:
Science Performance Index = [(number of continuously enrolled tested students scoring at Level
2 + (Level 3 *2) + (Level 4 * 2.5) =+ the greater of the number of continuously enrolled tested

students or 95% of continuously enrolled students] x 100

5-ar 70.7845
Example of Science Performance Index
Accountability | Subject # of # of # # # # Numera | Denom Pl
Group Continuousl | Continuously | Level | Level | Level | Level tor inator
y Enrolled Enrolled 1 2 3 4
Students Tested
Students
Low-Income | Science 100 90 20 | 20 | 30 | 20 130 95 137

In the above example, the numerator for the Performance Index is the sum of the number of
students at Level 2; plus the number of students who scored Level 3, multiplied by two; plus the
number of students who scored at Level 4, multiplied by 2.5. This number is then multiplied by
100. The denominator is 95, since only 90% of Continuously Enrolled Students were tested.

Students in Grades 7 and 8 who take Regents Examinations in Science will have their scores

included in the Elementary/Middle Performance Index in the same manner as scores for high

school students are included in the High School Performance Index. Thus, for example, for both

D PLGGOH OHYHO VWXGHQWYYV DQG D KLJK VFKRRO VWXGHQW
respective Performance Indices as Level 4, the student must score at or above 85 on the

examination. Similarly, both middle and high school students who score below 55
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Low-Income

ELA

95

25

20

30

20

130

95

137

Low-Income

Index

195

35

50
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alternate academic achievement standards under ESEA section 1111(b)(2)(D) and awarded
a State-defined alternate diploma under ESEA section 8101(23) and (25).

At the secondary level, New York State will use three cohorts to determine if an accountability
group met the criterion in graduation rate. These are the four-year adjusted cohort graduation rate
and the five-year and six-year extended adjusted cohort graduation rate. The four-year adjusted
cohort graduation rate consists of all students who first entered Grade 9 anywhere four years
previously and who were enrolled in the school/district. The five-year and six-year extended
adjusted cohort graduation rate consists of all students who first entered Grade 9 anywhere in the
five years previously and six years previously and who were enrolled in the school/district. Data
for these cohorts are captured as of August 31. Students who earn diplomas
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For purposes of school differentiation, the Graduation Rate Index for each subgroup in a school
is converted to a Graduation Rate Index Level that ranges from 1-4 for each graduation rate
cohort as follows:
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3. &DOFXODWH HDFK VFKRROAWXGHEWVY UBWARWD ¥ R B SPDQ

progress goals.
4. Use the computed school success ratio to assign the school a level 1-4 performance.

Detailed explanation of each step:

Step 1: Determine initial level of proficiency for all students.

Applicable students take the New York State Identification Test for English Language Learners
(NYSITELL) and are classified into one of five levels: Entering, Emerging, Transitioning,
Expanding, and Commanding. Student previously classified take the New York State English as
a Second Language Achievement Test (NYSESLAT) to determine current level of proficiency.
Table A details the expected levels for students based on their initial ELP classification and years
in the program.

Table A: Cumulative Progress (Expected Levels)

Year
Initial ELP 2 3 4 5
Entering 3225  33.25 3429 0.5
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Table C: Expected Student Progress, Based on
Statewide Probability of Meeting Progress Goal

Revised State Template for the Consolidated State Plan

Initial Level Year Probability N Sjtd'.
Deviation

Entering 2 0.72 15045 0.45

3 0.58 13403 0.49

4 0.42 9664 0.49
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schools must demonstrate substantial success in supporting student progress above what is
expected.

Table D: Success Ratio to Achievement Level Conversion

Success Ratio Level
0-0.49 |
0.50 - 0.99
1.0-1.24 |
1.25+ |

JRU WKH (/3 LQGLFDWRU LI WKH LQFUHDVH LQ WKH SHUFHQW
VWXGHQWV™ VXEJURXS IURP WKH SUHYLRXV \HDU LV JUHDWH
Elementary/Middle schools or 9 percentage points for high schools, then the Commissioner will

intervene to limit the percent of schools identified as Level 1 for each subgroup so that the

statewide increase for any subgroup from the prior year is no more than 7 percentage points for

elementary and middle schools and 9 percentag